VELS DIFFERENTIATED CURRICULUM UNIT PLANNER 

UNIT NAME:     
DATE:
TARGET GROUP/LEVEL:        
 

TIMEFRAME:   
 
	DOMAINS:

	1. Disciplinary-based:
2. Interdisciplinary:

3. Physical, Personal and Social Learning:


	STAFF / FACULTIES INVOLVED:
	

	LEARNING FOCUS

STATEMENT


	

	VELS DIMENSIONS & STANDARDS
(references)

	Domain 1:

Domain 2:

Domain 3:



LEARNING OUTCOMES:
By the end of this program the students should be able to:
	1.


	

	2.


	

	3.


	

	4.


	

	
	


CONTENT OUTLINE:

[image: image1]
 MODE OF DELIVERY

POSSIBLE ASSESSMENT TASKS

POSSIBLE RESOURCES

 
DIFFERENTIATION
Unit planning should allow for a range of learning styles and learning abilities. Providing open-ended activities that allow for learning at a range of depths and complexities depending on the students’ needs, is a good way to do this. A pretest can be given to identify students’ interests and prior skills in the unit.  Students scoring above 75% or below 25% for the pretest can be given suitably modified learning activities, but similar assessment tasks, to the rest of the students. Success at an appropriate level should help to foster engagement and build self esteem.
 
A matrix (based on the Kaplan, or Williams model) can be used to outline the content, describe the process modifications to be used for each group and to design the products to be created during the unit. The matrix provides a framework for curriculum differentiation. 
Teaching and learning activities, assessment tasks and resources can be planned using an appropriate learning matrix. Two examples of learning matrices are provided on the following page. 
The Kaplan model is suited to planning units where skills are developed and the main focus is on creating a product to demonstrate skill acquisition.
The Williams model is suited to planning units where the aim is to use a variety of teaching strategies to provide a range of activities that focus on creativity. 

Other curriculum models are described in the reference by Gross, MacLeod and Pretorius at the end of this template. There are several copies of this reference available in the Library.
 KAPLAN Content-Product-Process GRID

TOPIC:
 
	THEME
	BASIC SKILL
	RESEARCH
	PRODUCTIVE SKILL
	PRODUCT

	
	
	
	
	

	 
MAIN ARTICULATING ACTIVITY



	 
SEQUENCE OF ACTIVITIES
1.

2.

3.

4.

5.

6.




MODE OF DELIVERY

ASSESSMENT TASKS
POSSIBLE RESOURCES

WILLIAMS MODEL MATRIX TEMPLATE
TOPIC:

	TEACHING STRATEGY
	QUESTION OR ACTIVITY
	LEARNING OUTCOME(S)

	PARADOX

Paradoxes can be used to evaluate ideas and challenge students to reason and find proof.

	
	

	ATTRIBUTE LISTING

Involves the skill of analysis. List the attributes of or list the properties of something.

	
	

	ANALOGY

Find the similarities between things and compare one thing to another.

	
	

	DISCREPANCY

Explore the deficiencies in a person’s understanding. Discuss what is not known or understood.

	
	

	PROVOCATIVE QUESTION

Questions that require thoughtful consideration to clarify meaning or develop new knowledge. Should illicit higher–order thinking (analysis, synthesis and evaluation).

	
	

	EXAMPLES OF CHANGE

Illustrate the dynamic nature of things, make modifications or alterations.

	
	

	EXAMPLES OF HABIT

Look for examples of rigidity, fixations and habit.

	
	

	ORGANISED RANDOM SEARCH

Given a situation or body of knowledge search for other information to answer questions in the context of the topic.


	
	

	SKILLS OF SEARCH

Searching for ways that something has been done before or searching for the current status of something, analysing results, drawing conclusions.

	
	

	TOLERANCE FOR AMBIGUITY

An observation could mean one thing or it could mean something else. Open–ended questions, providing situations that puzzle.
	
	

	INTUITIVE EXPRESSION

Sensitivity to inward hunches or nudges, empathising or imagining what it would be like to…


	
	

	ADJUSTMENT TO DEVELOPMENT

Show how failure, mistakes and accidents have led to the discovery of worthwhile things.


	
	

	STUDY CREATIVE DEVELOPMENT

Analysis of the traits and characteristics of eminently creative people through biographies.


	
	

	EVALUATE SITUATIONS

Evaluating solutions and answers in terms of their consequences and implications — ask the question what if?


	
	

	CREATIVE READING SKILLS

Generate as many ideas as possible after reading a text — this can stimulate new ideas.


	
	

	CREATIVE LISTENING SKILLS

Generating ideas by listening - listen to a book excerpt.


	
	

	CREATIVE WRITING SKILLS

Generating and communicating ideas through writing.


	
	

	VISUALISATION

Students to perceive or visualise themselves in many contexts.
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